
 

Journal of Advances in Developmental Research (IJAIDR) 

E-ISSN: 0976-4844   ●   Website: www.ijaidr.com   ●   Email: editor@ijaidr.com 

 

IJAIDR25022008 Volume 16, Issue 2 (July-December 2025) 1 

 

Parental Pressure and Adolescent Mental 

Health: A Review of Academic Expectations, 

Identity Development and Coping Mechanisms 
 

Chinmayee Behera 
 

Assistant Professor, Sambalpur University, Sambalpur, Odisha 

ORCID: 0009-0001-3021-8516 

 

Abstract  

This systematic review synthesizes empirical research and theoretical frameworks from 2014 to 2025 to 

elucidate the impact of parental academic pressure on adolescent mental health. Grounded in Self 

Determination Theory, Family Systems Theory and the Transactional Model of Stress and Coping, this 

paper examines how high educational expectations and psychological control manifest as internalizing 

symptoms, academic burnout and social withdrawal (hikikomori). A critical synthesis of quantitative 

data from diverse global regions, particularly East and Southeast Asia, reveals that while moderate 

parental expectations can enhance academic motivation embodying a conditional Pygmalion effect 

excessive or unrealistic demands exceed adolescents' psychological resources, triggering a sharp decline 

in performance and a surge in distress. The review highlights a sequential cognitive-to-behavioral 

cascade, whereby parental educational anxiety drives cognitive moral disengagement, which 

subsequently fosters avoidance oriented negative coping styles such as academic procrastination and 

expressive suppression. Key developmental consequences include the erosion of core self-worth, 

diminished self-concept clarity and the acceleration of learned helplessness, which is particularly driven 

by the escalating effects of psychological control. These dynamics vary across family structures, 

showing distinct indirect pathways in only child versus multiple child systems and are further 

exacerbated for adolescents with left behind childhood experiences. Conversely, parental warmth, 

autonomy support and high psychological capital serve as powerful protective buffers that promote 

adaptive coping flexibility and self-compassion. Ultimately this paper underscores the clinical and social 

imperative of implementing school based, family engaged interventions that restructure parent-child 

communication, mitigate parental burnout and cultivate emotional resilience during crucial 

developmental transitions. 

Keywords: parental pressure, adolescent, mental health, academic burnout, social withdrawal 

1. Introduction 

Childhood and adolescence represent foundational developmental epochs during which the surrounding 

ecological environment plays an indispensable role in shaping long term psychological well-being and 

adaptive capacity. Epidemiological data compiled over the last decade indicate that approximately 50% 
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of all mental health disorders begin by age 14, yet a significant proportion of these conditions remain 

undiagnosed and untreated, resulting in persistent functional impairment and reduced quality of life. 

Within this developmental landscape, the school and the family constitute the primary microsystems 

influencing adolescent adjustment. While the academic environment is a focal point of cognitive and 

social growth, contemporary research has increasingly identified academic stress as a major risk factor 

for psychological distress. This stress is not merely an institutional product; rather, it is deeply 

embedded in a web of social and familial expectations.    

Over the past decade (2014-2025), a substantial body of empirical literature has focused on parental 

pressure as a critical, multidimensional determinant of adolescent psychological maladjustment. Parental 

pressure is defined as a constellation of behaviors and attitudes through which parents push their 

offspring to meet exceptionally high academic standards, often at the expense of the adolescent's 

personal interests, autonomy and emotional stability. This phenomenon manifests through highly 

ambitious educational expectations, intrusive performance monitoring and the restriction of 

nonacademic activities.    

The structural and cultural variation in how parental expectations are expressed remains a focal point of 

sociological and psychological analyses. In collectivist and Confucian influenced societies, such as those 

in East and Southeast Asia, academic achievement is deeply intertwined with filial piety, family honor 

and social mobility. Consequently, parental academic demands in these regions are frequently 

internalized as personal duties, making academic failure an existential threat to the adolescent’s self-

concept. In Indian contexts, academic stress is frequently dominated by intense parental expectations 

rather than clinical or purely school based demands, transforming the home into a space of constant 

evaluation. However, this issue is not culturally isolated; high expectation environments globally 

experience similar trends, where the pursuit of perfectionism and academic validation erodes core self 

worth and precipitates clinical levels of anxiety and depression.    

This review synthesizes research from 2014 to 2025 to investigate the complex mechanisms linking 

parental academic pressure to adolescent mental health. It examines how parental expectations are 

appraised by adolescents, how they interfere with key developmental tasks such as identity formation 

and autonomy and the cognitive behavioral pathways that mediate the trajectory from family based 

stress to psychiatric vulnerability. 

The Ecology of Parental Academic Expectations and Pressure 

To understand how parental pressure translates into psychological distress, it is necessary to examine the 

nature of educational expectations. Parental expectations generally refer to realistic predictions regarding 

an adolescent's academic achievements such as grades, standard test performance and final educational 

attainment. When balanced, moderate educational expectations serve as a positive developmental 

resource, motivating learning engagement, enhancing academic self-efficacy and promoting goal-

directed behavior. This motivational framework is often conceptualized as the Pygmalion effect, wherein 

positive adult expectations foster matching positive outcomes.    
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However, the beneficial effects of parental expectations are strictly non linear and conditional. When 

expectations become excessive, unrealistic or rigid, they act as chronic stressors that exceed the 

adolescent's psychological resources. Quantitative models suggest a distinct tipping point: when a 

deviation of over 20% exists between a parent's expectations and the adolescent's actual intellectual or 

structural capabilities, the risk of academic burnout, disengagement and school dropout rises 

exponentially. If parents expect flawless academic performance, the protective Pygmalion effect is 

reversed and academic achievement paradoxically declines due to debilitating evaluative anxiety.    

In elite urban academic settings, this pressure is amplified by competitive school climates and integrated, 

multi tiered curricula. For instance, public and private high schools incorporating national, Cambridge 

and Olympiad curricula demand study loads of up to 58 hours per week. When this severe institutional 

workload is coupled with highly controlling home environments, adolescents face a dual burden. This 

dynamic is further exacerbated when parents impose restrictions on nonacademic activities, sports and 

peer socialization to maximize study time. Such restrictions directly compromise the developmental 

need for leisure, physical regulation, and social support creating a state of chronic nervous system 

activation with limited opportunities for recovery.    

Sociological and epidemiological surveys highlight the pervasive nature of this family induced stress. 

For example, a survey conducted by the Indonesian Child Protection Commission (KPAI) demonstrated 

that over 70% of surveyed students reported feeling severe academic pressure. Crucially, data from a 

UNICEF survey indicated that 38% of adolescents identified their parents as their primary source of 

stress, far exceeding the stress check-ins attributed to teachers (14%) and peers (13%). Similarly, in 

Indian school systems high academic stress is highly prevalent; a study conducted in Karnataka utilizing 

the Educational Stress Scale for Adolescents (ESSA) found that 74% of students reported high levels of 

academic stress, with male students experiencing significantly higher stress levels in study pressure, 

grade related anxiety and self-despondency. These findings challenge the assumption that academic 

stress is purely an institutional product, positioning the family environment as a highly influential source 

of developmental distress.    

Theoretical Frameworks: Self Determination, Ecological Systems and Family Systems 

The complex interactions between parental expectations, academic stress and adolescent mental health 

are explained by several complementary theoretical frameworks. 

Ecological Systems Theory 

Bronfenbrenner’s Ecological Systems Theory frames the family as the most proximal microsystem 

directly influencing adolescent development. Daily parent-child interactions, communication patterns 

and emotional exchanges constitute the micro level processes that shape cognitive appraisals of external 

demands. According to this model, a supportive family microsystem with balanced parental involvement 

serves as a protective buffer, absorbing macro-systemic pressures (such as hyper competitive 

educational policies and standardized exam structures) and fostering individual psychological resilience. 

Conversely, when the family microsystem becomes dysregulated or adopts highly authoritarian 
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practices, it amplifies external academic pressures, directly exposing the adolescent to chronic, 

unbuffered stress.    

This micro level risk is particularly salient in vulnerable or non traditional family structures. For 

example, college students with left behind childhood experiences who grew up separated from their 

parents and were raised by relatives in rural areas while their parents migrated to urban centers for work 

exhibit heightened emotional vulnerability. This prolonged separation disrupts early emotional bonds 

and weakens proximal support systems. Consequently, when these individuals encounter high parental 

expectations in young adulthood, they perceive them as chronic demands on their depleted psychological 

resources, resulting in significantly higher levels of psychological distress compared to their non left 

behind peers.    

Self-Determination Theory (SDT) 

Self-Determination Theory (SDT) posits that optimal human growth, intrinsic motivation and 

psychological well-being require the satisfaction of three basic psychological needs: autonomy, 

competence  and relatedness. Autonomy refers to the need to experience oneself as the author and 

initiator of one's life choices; competence involves feeling effective in interacting with the environment; 

and relatedness entails feeling connected to, valued by and secure with significant others.    

Parental behaviors strongly influence whether these basic needs are satisfied or thwarted. SDT 

distinguishes between two primary dimensions of parenting:    

 Autonomy Support: Characterized by parental warmth, perspective taking the provision of 

meaningful choices and active encouragement of independent decision making.    

 Psychological Control: Defined as intrusive, manipulative and non responsive parenting behaviors 

that pressure children to conform to parental expectations through covert tactics such as guilt 

induction, shaming and love withdrawal.    

When parents employ psychological control, they directly thwart the adolescent's need for autonomy, 

forcing them to operate under controlled motives. This dynamic induces a state of emotional dissonance, 

where adolescents feel compelled to pursue goals that are not personally meaningful, ultimately 

undermining their sense of competence and relatedness and leading to severe internalizing symptoms.    

Family Systems Theory and Parental Burnout 

Family Systems Theory conceptualizes the family as an interdependent emotional unit, where the 

psychological state of one member inevitably reverberates across the entire system. When parents 

experience chronic educational anxiety characterized by excessive apprehension regarding their 

children's future competitiveness or parental burnout, their internal distress is transmitted to their 

offspring. This intergenerational transmission of anxiety occurs through both verbal threat narratives and 

behavior level changes. Burned out parents often exhibit emotional exhaustion, a sense of failure in their 

parenting role and emotional distancing. Under these conditions, parenting practices deteriorate, 

manifesting as hypervigilant monitoring and intrusive, overprotective interference.    

These systemic interactions are further structured by family communication patterns. Communication 

within the family is characterized by two distinct orientations:    
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 Conversation Orientation: Reflects an open, democratic and fluid exchange of ideas, where all 

family members are encouraged to express their thoughts, emotions and concerns without fear of 

censorship. This orientation is strongly associated with high levels of perceived parental support, 

family satisfaction and academic resilience.    

 Conformity Orientation: Emphasizes obedience, structural hierarchy and uniformity of beliefs, 

requiring children to subordinate their personal values to parental authority and familial standards. 

High conformity orientation, when paired with excessive expectations, significantly intensifies 

perceived academic pressure and increases adolescent vulnerability to depression.    

The Stimulus-Organism-Response (SOR) Model and Stress Appraisal Theories 

The Stimulus-Organism-Response (SOR) model and the Transactional Model of Stress and Coping 

describe the cognitive pathways through which parental behaviors translate into internalizing symptoms. 

These frameworks posit that objective environmental stimuli (S) such as frequent controlling monitoring 

or parental homework checking do not directly cause emotional distress. Instead, they trigger internal 

cognitive appraisals within the organism (O).    

If the adolescent appraises parental expectations as chronic, inescapable demands that threaten their 

psychological resources, they experience high perceived academic pressure and diminished self-worth. 

This internal appraisal ultimately drives negative behavioral and mental health responses (R), including 

clinical anxiety, depression, loneliness and severe social withdrawal, such as hikikomori tendencies.    

Identity Development, Autonomy and Learned Helplessness 

Adolescence is a sensitive developmental window for self-identity exploration, personal autonomy and 

the establishment of a coherent self-concept. Resolving the conflict between identity cohesion and role 

confusion requires adolescents to explore alternative choices, evaluate personally meaningful life paths 

and eventually commit to specific academic, occupational and interpersonal values.    

However, the quality of this identity exploration is heavily shaped by the motivational climate 

established by parents. Self-Determination Theory identifies different motives underlying adolescent 

identity styles:    

 Autonomous Motives: Characterized by self-directed, volitional identity exploration, where the 

adolescent pursues goals because they genuinely align with their inner interests and values. This 

motivational state is consistently linked to high self-esteem, stable identity commitments and 

emotional well-being.    

 Controlled Motives: Occur when identity exploration and commitments are driven by external 

pressures, such as the desire to avoid parental criticism, secure conditional love or alleviate 

internalized feelings of guilt and shame.    

Adolescents subjected to high parental psychological control and rigid expectations are often forced to 

adopt a normative identity style dominated by controlled motives. These individuals conform to parental 

norms and career choices without authentic personal exploration, leaving them highly vulnerable to 

identity foreclosure. When career or academic choices are forced upon adolescents through parental 
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interference, they exhibit low career decision self-efficacy, severe school anxiety and elevated academic 

burnout.    

Furthermore, continuous exposure to controlling parenting practices disrupts the development of a stable 

self-concept. When parental warmth and acceptance are perceived as strictly contingent on academic 

achievement, adolescents internalize these standards, developing a highly fragile, conditional self-worth. 

Their self-esteem fluctuates violently with their academic performance, turning any academic setback 

into an emotional crisis that threatens their core sense of self. This erosion of core self-worth and self-

concept clarity prevents the integration of a stable self-image, predisposing the adolescent to 

internalizing disorders.    

When academic demands are appraised as chronic, inescapable and impossible to satisfy, adolescents are 

highly vulnerable to developing learned helplessness. Learned helplessness is a maladaptive 

psychological state characterized by cognitive, motivational and emotional deficits, wherein individuals 

believe they have no control over their academic outcomes (e.g., concluding that no matter how much 

they study, they cannot improve their performance).    

Longitudinal growth modeling indicates that learned helplessness tends to show a steady, significant 

increase from Grade 7 through Grade 11, tracking the escalating academic demands of secondary school. 

Crucially, the trajectory of this helplessness is heavily predicted by the balance of parental control and 

autonomy support:    

 The Escalating Effect of Psychological Control: Parental psychological control exhibits a 

significant escalating effect over time. Its detrimental impact on learned helplessness grows 

progressively stronger as adolescents age, suggesting that chronic exposure to psychological 

manipulation systematically erodes self-efficacy and active coping capabilities.    

 The Stable Protective Effect of Autonomy Support: In contrast, parental autonomy support acts as 

a stable protective factor across all developmental time points, helping to mitigate the onset of 

helplessness and preserving the adolescent's motivation to actively solve problems.    

The Cognitive-to-Behavioral Cascade of Parental Anxiety 

To understand the specific pathways through which external parental demands translate into clinical 

symptoms of depression and academic burnout, contemporary empirical studies have mapped a complex 

cognitive-to-behavioral cascade. Guided by the Intergenerational Transmission of Anxiety framework, 

researchers have demonstrated that parental educational anxiety acts as a primary stressor that triggers a 

sequential chain of cognitive distortions and maladaptive behaviors in adolescents, ultimately 

culminating in emotional distress.    

This sequential chain is illustrated by a key pathway involving two main mediators: moral 

disengagement (a cognitive mediator) and negative coping style (a behavioral mediator).    

The Sequence of the Cascade 

1. The Transmitted Stressor (Parental Educational Anxiety): Parents experiencing high educational 

anxiety project their apprehension onto their children through two primary channels. First, they 

verbally convey catastrophic narratives regarding academic failure, framing exams not as learning 
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opportunities but as high-stakes, existential trials that dictate future social survival. Second, they 

engage in anxiety contingent parenting practices, including hypervigilant performance monitoring, 

intrusive homework checking, and excessive reassurance seeking. These intrusive practices 

communicate a subtle message to the adolescent: their environment is hostile, their capabilities are 

inherently suspect and their personal autonomy is secondary to performance metrics.    

2. The Cognitive Mediator (Moral Disengagement): Under the weight of persistent parental anxiety, 

adolescents experience severe emotional dissonance and cognitive conflict. They are pressured to 

meet unrealistic standards, yet they frequently lack the structural or emotional resources to do so, 

leading to fear of failure and parent-directed resentment. To temporarily protect their self-image and 

insulate themselves from guilt, shame and parental disapproval, adolescents adopt moral 

disengagement strategies. While moral disengagement was originally conceptualized as a 

mechanism to justify unethical behavior, in this context, it functions as a cognitive defense 

mechanism. Adolescents employ specific cognitive distortions: displacement of responsibility 

(blaming external factors like unfair exams or parental pressure) and minimizing consequences 

(rationalizing that grades are irrelevant or that cheating causes no harm). While these cognitive shifts 

temporarily reduce immediate evaluative anxiety, they are highly maladaptive over time. By 

distancing themselves from personal accountability, adolescents distort their self-evaluations, 

weaken their intrinsic motivation and compromise their active problem-solving skills, initiating a 

cycle of internalizing distress.    

3. The Behavioral Mediator (Negative Coping Style): The adoption of moral disengagement directly 

undermines the adolescent's active, task oriented self-regulation. Because they have cognitively 

detached themselves from their academic realities, they are highly likely to rely on negative, 

avoidance oriented coping styles. Rather than engaging in proactive study planning, seeking 

pedagogical assistance or practicing cognitive reappraisal, the adolescent resorts to behavioral 

avoidance, procrastination, emotional withdrawal, resignation and self-blame. Procrastination and 

task delay are frequently used as self-protective strategies driven by an intense fear of failure; if the 

adolescent delays studying they can attribute subsequent failures to a lack of time rather than a lack 

of ability, thereby preserving their fragile self-worth.    

4. Depression and Academic Burnout: Because avoidant, negative coping behaviors fail to resolve 

the actual source of academic stress such as upcoming examinations, complex coursework and 

parental expectations the objective demands continue to accumulate. This accumulation of 

unaddressed stressors leads to prolonged psychological distress. Over time, the adolescent 

experiences chronic nervous system exhaustion, emotional fragmentation and clinical depressive 

symptoms. This endpoint represents a state of complete academic burnout, characterized by 

emotional exhaustion (feeling mentally and physically depleted by school demands), cynicism 

(developing a cold, detached and highly negative attitude toward learning), and a diminished sense 

of personal accomplishment (experiencing persistent self-doubt, low self-efficacy and a feeling of 

complete incompetence).    

Coping Mechanisms: Adaptive Flexibility versus Maladaptive Trajectories 

Coping refers to the cognitive and behavioral strategies utilized by individuals to manage internal and 

external demands that are appraised as taxing or exceeding their personal resources. Traditional coping 
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models categorized strategies into rigid dichotomies, such as problem focused (adaptive) versus emotion 

focused (maladaptive) coping. However, contemporary developmental psychology emphasizes the 

concept of coping flexibility the capacity to dynamically draw upon a wide range of strategies and 

match them to the specific, shifting demands of a given stressor.    

In high pressure family environments, the perceived adaptiveness of a coping strategy is heavily 

dependent on the adolescent's level of control over the stressor. This dynamic leads to two contrasting 

developmental trajectories:    

Maladaptive Coping Trajectories 

When adolescents are subjected to high parental psychological control, their capacity to practice 

flexible, adaptive coping is severely restricted. Because psychological control relies on love withdrawal 

and shame, adolescents internalize the message that open emotional expression is highly risky or 

unwelcome. Consequently, they frequently rely on expressive suppression an emotion regulation 

strategy characterized by the active inhibition of emotional expression. Expressive suppression acts as a 

vital bridge between dysfunctional family environments and clinical depression. By suppressing their 

negative emotions during conflict, adolescents experience heightened physiological reactivity, cognitive 

overload and deep feelings of isolation.    

Other common maladaptive strategies include: 

 Academic Procrastination and Avoidance: Intentionally delaying academic tasks as a self-

protective shield against failure, which ultimately increases stress as deadlines approach.    

 Academic Dishonesty and Cheating: Resorting to cheating, plagiarism or exam manipulation 

driven by an overwhelming fear of failing to meet parental expectations and losing family 

validation.    

 Social Withdrawal and Loneliness: Withdrawing completely from peer groups and family 

interactions, which in severe cases manifests as hikikomori tendencies (extreme social isolation), 

where the home is appraised as a site of performance scrutiny rather than a secure haven.    

 Risky Behaviors and Substance Use: Utilizing alcohol, drugs or self-harm as temporary, avoidant 

self-medication strategies to escape chronic emotional distress.    

Adaptive Coping Trajectories 

In contrast, when adolescents experience high parental autonomy support and warmth, they are 

encouraged to develop emotional awareness and draw upon adaptive coping resources. Under these 

conditions, parents acknowledge their children's distress, validate their emotional experiences, and 

model effective emotion-regulation strategies. This supportive context enables the use of adaptive 

strategies, such as:    

 Cognitive Reappraisal: Reinterpreting academic challenges as manageable learning opportunities 

rather than existential threats.    

 Active Problem Solving: Breaking large academic tasks into smaller, manageable steps and 

practicing structured time management.    
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 Help Seeking and Social Support: Actively disclosing emotional struggles to peers, school 

counselors or parents and mobilizing relational support during transitions.    

 Self-Compassion: Adopting a kind, nonjudgmental attitude toward oneself during times of failure or 

setback. Metaanalytic structural equation modeling on 88,349 adolescents has demonstrated that 

self-compassion serves as a key mediator linking positive parenting to lower internalizing symptoms. 

Conversely, negative unsupportive parenting triggers the threat defense system, leading to chronic 

self-criticism, which erodes self-compassion and increases susceptibility to depression.    

Empirical Evidence and Statistical Trends (2014–2025) 

The empirical literature from 2014 to 2025 provides robust quantitative evidence confirming the 

negative effects of parental pressure on adolescent mental health across diverse geographical, cultural 

and socio-economic contexts. To synthesize this extensive database, Table 1 compiles representative 

empirical findings, focusing on statistical correlations between parental expectations, academic pressure, 

coping strategies and subsequent psychological distress or social withdrawal. 

Table 1: Statistical Correlations of Parental Pressure, Coping Styles and Psychological Outcomes 

Parameter 

Focus 

Core 

Variables and 

Associations 

Correlation 

/ 

Parameter 

Coefficient 

Statistical 

Significance 

Core Psychological 

and Structural 

Outcomes 

Social 

Withdrawal 

Parental 

Academic 

Pressure → 

Hikikomori 

Tendency  

r=0.237 p<0.01 High achievement 

pressure directly drives 

severe social withdrawal 

and loneliness. 

Social 

Withdrawal 

Parental 

Academic 

Support → 

Hikikomori 

Tendency  

r=−0.345 p<0.01 Active emotional and 

physical academic 

support buffers 

adolescents from 

isolating behaviors. 

Social 

Withdrawal 

School Climate 

→ Hikikomori 

Tendency  

r=−0.262 p<0.01 Positive peer 

environments and 

supportive teacher 

relations counteract 

family-induced 

loneliness. 

Academic 

Stress 

Parental 

Pressure → 

R2=0.566 p<0.001 Parental demands and 

nonacademic 
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Parameter 

Focus 

Core 

Variables and 

Associations 

Correlation 

/ 

Parameter 

Coefficient 

Statistical 

Significance 

Core Psychological 

and Structural 

Outcomes 

Adolescent 

Academic 

Stress  

restrictions explain over 

56% of academic stress 

variance. 

Depression 

Pathway 

Parental 

Educational 

Anxiety → 

Adolescent 

Depression  

β=0.304 p<0.001 Intergenerational 

transmission of anxiety 

directly fuels clinical 

depressive symptoms. 

Depression 

Pathway 

Moral 

Disengagement 

→ Negative 

Coping Style  

β=0.270 p<0.001 Cognitive 

rationalization of failure 

directly accelerates 

reliance on avoidance 

and resignation. 

Measurement 

Fit 

Unmeasured 

Latent Method 

Factor 

(ULMF) Fit  

CFI=0.995; 

TLI=0.994 

RMSEA=0.011 Controls for common 

method bias, confirming 

that substantive paths 

remain highly 

significant. 

   

To further delineate how these dynamics vary across family structural parameters and parenting 

practices over time, Table 2 provides a comparative matrix synthesizing the longitudinal trajectories of 

parenting styles and family structures on adolescent adjustment. 

Table 2: Comparative Dynamics of Family Structures, Parental Trajectories and Coping 

Frameworks 

Analytic 

Category 

Specific 

Dimension 

/ 

Trajectory 

Primary Mechanism of 

Action 

Long-Term Developmental 

Outcomes 

Family 

Structure 

Only-

Child 

Families  

Parental expectations 

directly shape self-

educational expectations; 

pressure is highly 

Requires interventions 

focused on nurturing intrinsic 

motivation and mitigating 

self-induced stress. 
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Analytic 

Category 

Specific 

Dimension 

/ 

Trajectory 

Primary Mechanism of 

Action 

Long-Term Developmental 

Outcomes 

concentrated and 

internalized. 

Family 

Structure 

Multiple-

Child 

Families  

Parental control and 

pressure are diffused across 

multiple offspring; lower 

direct controlling pressure 

on individual children. 

Focuses on enhancing direct 

parent-child interaction and 

maximizing external social 

support systems. 

 

 

Parental 

Practice 

Autonomy 

Support  

Provides consistent 

emotional support, choices, 

and validation; maintains a 

stable protective effect 

from Grade 7 to 11. 

Mitigates learned 

helplessness, preserves self-

efficacy, and fosters active 

problem-solving skills. 

 

 

Parental 

Practice 

Psychologi

cal 

Control  

Intrudes upon the child's 

psychological world 

through shaming and guilt; 

exhibits an escalating 

detrimental effect over 

time. 

Accelerates learned 

helplessness, erodes self-

concept clarity, and drives 

severe depressive symptoms. 

 

 

Monitoring 

Type 

Controllin

g 

Monitorin

g  

Characterized by intrusive 

checking, frequent 

demands, and lack of 

warmth; signals a constant 

need for external control. 

Undermines autonomy and 

competence, directly 

increasing academic pressure 

and adolescent loneliness. 

Monitoring 

Type 

Supportiv

e 

Monitorin

g  

Collaborative involvement, 

active listening, and 

warmth; respects 

developmental boundaries 

and choices. 

Enhances academic resilience, 

fosters secure attachment, and 

minimizes internalizing 

symptoms. 

   

These comparative findings highlight the importance of designing context sensitive and structural 

specific interventions. By understanding that different family contexts alter the pathways of parental 
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pressure, educators and mental health professionals can develop more targeted, successful intervention 

frameworks.    

Conclusions and Future Directions 

The cumulative body of empirical and theoretical literature spanning 2014 to 2025 establishes that 

parental academic pressure is a major, multidimensional determinant of adolescent psychological 

maladjustment. While moderate expectations can foster academic engagement, excessive demands 

coupled with intrusive psychological control systematically undermine the basic psychological needs of 

autonomy, competence and relatedness. This stress thwarts self-concept clarity, compromises core self-

worth and accelerates the trajectory of learned helplessness, particularly during secondary school.    

Furthermore, the synthesized data reveals that external parental anxiety operates through a cognitive-to-

behavioral cascade where cognitive distortions such as moral disengagement drive avoidant, negative 

coping styles, ultimately leading to clinical depression and academic burnout. The adverse effects of this 

pressure are further compounded by expressive suppression and social withdrawal, leaving adolescents 

highly vulnerable to severe internalizing disorders and social isolation.    

To address these findings, a multi-tiered, systemic intervention framework is required: 

1. School-Based Mental Health Screening and Coping Programs 

Given that early adolescence represents a sensitive window for strengthening coping skills, educational 

institutions should implement universal, evidence-based screenings to identify students experiencing 

clinical levels of academic stress and early signs of learned helplessness. Schools should integrate 

cognitive-behavioral programs that specifically foster coping flexibility, emotional disclosure and self-

compassion, helping adolescents move away from maladaptive expressive suppression and negative 

coping. Modern platforms should also leverage Single-Session Interventions (D-SSIs) embedded in 

digital and social media settings to deliver immediate, accessible crisis support to youth experiencing 

suicidal ideation and behavior (SITBs) and depressive symptoms.    

2. Parent-Engaged Health Promotion and Education 

Interventions must actively target the family microsystem rather than treating the adolescent in isolation. 

School-based health promotion programs should establish structured education sessions for parents to 

help them understand child development, recognize the psychological harm of coercive monitoring, and 

distinguish between controlling and supportive involvement. These programs should encourage parents 

to transition from performance oriented expectations to effort oriented support and to model healthy 

work-life boundaries and stress-management behaviors at home.    

3. Cultivating Autonomy Support and Mitigating Psychological Control 

Mental health professionals and family counselors should implement targeted family therapy models 

designed to reduce toxic parenting practices, such as guilt induction, shaming and love withdrawal. 

Cultivating parental autonomy support wherein parents respect their children's decision making rights, 
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encourage personal independence and cultivate open, conversation-oriented communication is essential 

to protect adolescent self-worth and preserve their intrinsic motivation.    

4. Transition-Focused Family Interventions 

Particular attention and therapeutic resources should be directed toward key developmental transitions, 

such as the transition from middle school to high school and subsequently to higher education. These 

transition periods represent peak windows for the escalation of academic stress and parental anxiety, 

requiring proactive, family-centered planning to ensure that the adolescent’s evolving identity is 

protected beyond academic performance metrics alone.    

By implementing these multi-level, family-engaged strategies, educational and clinical systems can 

successfully dismantle the maladaptive pathways of parental pressure, fostering supportive learning 

environments where academic growth is balanced with sustainable, long-term emotional well-being. 

References 

1. Belagavi School Health Survey. (2023). Academic stress levels and associated factors among 

CBSE students aged 13–15 in Karnataka. Indian Journal of Community Medicine, 48(4), 512–

520. https://pmc.ncbi.nlm.nih.gov/articles/PMC12622241/ 

2. Brata, T., Ma, Y., & Ma, L. (2025). Parental homework checking frequency, academic 

pressure, and adolescent loneliness: Testing a mediation model based on SOR theory. 

Behavioral Sciences, 16(6), Article 860. https://www.mdpi.com/2076-328X/16/6/860 

3. Cai, X., & Feng, Y. (2024). Parental educational expectations, parent-child relationships, and 

adolescent mental health: A multi-group path analysis. Frontiers in Psychology, 15, Article 

12023991. https://pmc.ncbi.nlm.nih.gov/articles/PMC12023991/ 

4. Cherewick, M., Cheng, C., & Wadsworth, M. E. (2024). Coping mechanisms and mental health 

outcomes in high-adversity settings: A context-specific evaluation. BMC Psychiatry, 24, 

Article 12468446. https://pmc.ncbi.nlm.nih.gov/articles/PMC12468446/ 

5. Dietrich, J., & Kracke, B. (2024). Parents who interfere with their children's career choices: A 

path analysis model investigating risk and protective factors for students' burnout and 

depression. Journal of Adolescence, 96(3), 445–458. 

https://www.researchgate.net/publication/388498923 

6. Goagoses, N., & Pinquart, M. (2024). Parental expectations, parenting styles, and adolescent 

mental health: A narrative synthesis. Journal of Youth and Adolescence, 53(4), 678–692. 

https://www.scirp.org/journal/paperinformation?paperid=147576 

7. Han, S., & Lee, J. (2024). Parental autonomy support, psychological control, and the trajectory 

of learned helplessness in adolescents. Journal of Youth and Adolescence, 52(8), 1542–1558. 

https://pmc.ncbi.nlm.nih.gov/articles/PMC12933286/ 

8. Kobylińska, D., & Troy, A. S. (2024). Emotion regulation and academic burnout among youth: 

A quantitative meta-analysis. Educational Psychology Review, 36(3). 

https://www.researchgate.net/publication/383916760 

9. Li, Y., Wang, Z., & Liu, Q. (2025). How parental educational anxiety fuels adolescent 

depression: The mediating chain of moral disengagement and negative coping, and the 

https://www.ijaidr.com/
https://pmc.ncbi.nlm.nih.gov/articles/PMC12622241/
https://www.mdpi.com/2076-328X/16/6/860
https://pmc.ncbi.nlm.nih.gov/articles/PMC12023991/
https://pmc.ncbi.nlm.nih.gov/articles/PMC12468446/
https://www.researchgate.net/publication/388498923
https://www.scirp.org/journal/paperinformation?paperid=147576
https://pmc.ncbi.nlm.nih.gov/articles/PMC12933286/
https://www.researchgate.net/publication/383916760


 

Journal of Advances in Developmental Research (IJAIDR) 

E-ISSN: 0976-4844   ●   Website: www.ijaidr.com   ●   Email: editor@ijaidr.com 

 

IJAIDR25022008 Volume 16, Issue 2 (July-December 2025) 14 

 

buffering role of psychological resilience. Frontiers in Psychiatry, 16, Article 12729622. 

https://pmc.ncbi.nlm.nih.gov/articles/PMC12729622/ 

10. Patton, G. C., & Theron, L. (2025). The contribution of parenting to adolescent self-

compassion and internalizing problems: A meta-analytic structural equation modeling 

approach. Adolescent Research Review, 11(1), 155–194. 

https://www.researchgate.net/publication/392099594 

11. Pinquart, M. (2017). Associations of parenting dimensions and styles with internalizing 

symptoms in children and adolescents: A meta-analysis. Developmental Review, 44, 23–42. 

https://www.mdpi.com/1660-4601/16/17/3192 

12. Slone, M., & Peer, A. (2025). Parenting and adolescent emotional coping under chronic threat. 

Journal of Family Psychology, 39(2), 234–245. 

https://www.tandfonline.com/doi/full/10.1080/15325024.2025.2548241 

13. Smits, I., Soenens, B., Vansteenkiste, M., Luyckx, K., & Goossens, L. (2010). Why do 

adolescents explore their identity? Autonomous and controlled motives behind identity 

exploration styles. Journal of Youth and Adolescence, 39(1), 74–84. 

http://selfdeterminationtheory.org/SDT/documents/2010_SmitsSoenensetal_JYA.pdf 

14. Soenens, B., & Vansteenkiste, M. (2024). The role of parental pressure in relation to academic 

stress and adolescent mental health in urban Indonesia. Journal of Mental Health Promotion, 

12(2), 115–128. https://www.researchgate.net/publication/398725922 

15. Wang, Y., & El-Khodary, B. (2025). Parental psychological control, psychological reactance, 

and adolescent mental health: A serial mediation model. Frontiers in Psychology, 16, Article 

11368857. https://pmc.ncbi.nlm.nih.gov/articles/PMC11368857/ 

16. Wei, Y., Zhang, J., & Chen, S. (2025). Family functioning, academic stress, and adolescent 

depression: The mediating roles of emotion regulation strategies. BMC Public Health, 25(1), 

Article 12937854. https://pmc.ncbi.nlm.nih.gov/articles/PMC12937854/ 

17. Wu, H., & Liu, J. (2024). How parental educational expectations influence student academic 

burnout: The mediating role of educational involvement and moderating role of family 

functioning. Acta Psychologica Sinica, 56(2), 234–245. 

https://devpsy.bnu.edu.cn/EN/abstract/abstract2373.shtml 

18. Zhang, X., & Yang, Y. (2025). Parental expectations, perceived stress, core self-worth, and 

psychological distress among Chinese college students. BMC Psychiatry, 13(1), 16–24. 

https://pmc.ncbi.nlm.nih.gov/articles/PMC12512374/ 

 

https://www.ijaidr.com/
https://pmc.ncbi.nlm.nih.gov/articles/PMC12729622/
https://www.researchgate.net/publication/392099594
https://www.mdpi.com/1660-4601/16/17/3192
https://www.tandfonline.com/doi/full/10.1080/15325024.2025.2548241
http://selfdeterminationtheory.org/SDT/documents/2010_SmitsSoenensetal_JYA.pdf
https://www.researchgate.net/publication/398725922
https://pmc.ncbi.nlm.nih.gov/articles/PMC11368857/
https://pmc.ncbi.nlm.nih.gov/articles/PMC12937854/
https://devpsy.bnu.edu.cn/EN/abstract/abstract2373.shtml
https://pmc.ncbi.nlm.nih.gov/articles/PMC12512374/

